STUDENT OUTCOMES COMMITTEE OF THE
BOARD OF TRUSTEES

MINUTES
Thursday, March 3, 2016

1:00 p.m.
Room M2-34

Presiding:  Dr. Rényi

Present:

1)

)

Mr. Armbrister, Mr. Edwards, Ms. de Fries, Dr. Gay, Dr. Generals, Ms. Hernandez
Vélez, Dr. Hirsch, Ms. Horstmann, Dr. Roebuck, Mr. White

Executive Session

No items were discussed.

Public Session

(a) Approval of the Minutes of November 5, 2015
The minutes were accepted unanimously.

(b) Middle States Team Report

Discussion Questions:

e How can the Board support the sustainability of the actions addressing the
recommendations and ensure ongoing College compliance in the area of
assessment?

e What are the policy implications that the Board must address?

e In what ways can the Board support the financial implications of the
recommendations?

Board members commended faculty and staff for the work that was
done to meet the Assessment Standard. They underscored a
commitment to assist in ensuring adequate financial resources are in
place to sustain the work and meet the requirements of the Middle
States Visiting Team’s recommendations. Dr. Generals emphasized
that assessment should not be viewed in isolation. It must be
interconnected to institutional effectiveness, planning, budgeting and
strategic direction. Discussion took place on the role the Board can
play and how they can ensure expectations are met. It was agreed that
developing a dashboard complete with goals and metrics would be a
helpful tool to monitor progress of milestones, KPI’s and stated goals.

(c) Pathways Project Institute Report
Discussion Questions:
e In what ways will the Board ensure that the Guided Pathways reform is
infused in College planning?



e What are the policy implications that the Board must address?

e How will the Board address the need for new financial resources or
realignment of existing resources?

e In what ways will the Board publicly endorse Guided Pathways as the new
direction for the College?

Discussion took place on the outcomes of the first AACC Pathways Institute
held in February. Mr. White discussed his experience at the Institute and how
he felt the Pathways Model, when implemented, will dramatically improve
students’ experience at the College and student outcomes. Review took place
on the initial action plan and next steps in the development process. Dr. Rényi
emphasized the importance of developing KPI’s attached to the major
elements of Guided Pathways that are useful in measuring progression and
success. This will assist the Board in monitoring the effort and providing
support associated with resource allocation and any necessary policy changes.

(d) Workforce Development Update
Discussion Questions:
e In what ways can the Board support the renewed workforce development
focus of the College?
e How can the Board serve as city-wide ambassadors to identify key business
and industry contacts?

Ms. de Fries distributed a Workforce and Economic Innovation Report. Based on the
discussion and feedback provided by the Board, Ms. de Fries subsequently emailed the
Committee an updated Report that includes a list of broad strategic partners for the
Workforce and Economic Innovation unit, as well as examples of how employers'
needs have been incorporated into some of the programs included in the Report. The
updated Report is attached to the Minutes. The Committee requested the Report be
placed on the agenda for the next Student Outcomes Committee meeting.

(3) Next Meeting

The next meeting of the Student Outcomes Committee of the Board is scheduled for April
7, 2016 at 1:30 p.m. at the West Philadelphia Regional Center, room 136.

Attachments:
Minutes of November 5, 2015
Middle States Team Report (January 2016)
Middle States Report — Questions for the Board Committee
Guided Pathways: “The Movement Toward Pathways”
Pathways Project College KPI’s
Pathways Project Initial Action Plan
Workforce and Economic Innovation Report



STUDENT OUTCOMES COMMITTEE OF THE BOARD OF TRUSTEES

MINUTES Thursday,
November 5, 2015
1:30 p.m. - M2-34

Presiding:  Dr. Renyi

Present: Mr. Armbrister, Ms. de Fries, Dr. Gay, Dr. Generals, Ms. Hernandez Velez,

Dr. Hirsch, Ms. Horstmann (via phone), Dr. Roebuck, Ms. Zellers

Guests: Dr. lepson, Ms. McDonnell, Mr. Spielberg, Dr. Thompson

(1)

)

Executive Session

No items were discussed.

Public Session

(a) Approval of Minutes of October 1, 2015
The minutes were accepted unanimously.

(b) Strategic Initiatives

Dr. Gay reviewed the information on a handout distributed to the Committee. The
handout information was a summary from an August 11, 2015 Cabinet Retreat. Dr. Gay
highlighted examples of current work with the Lenfest Foundation on developing an
Early College model, developing a strategic plan for online learning, infusing increase in
technology for instructional purposes, and developing a new strategy for a Minority
Fellowship Program.

(c) Workforce Development

Ms. de Fries provided an overview of the activities she has been involved in since joining
the College. She stated that she has been meeting with individuals internally and
analyzing the College’s past performance in the area of workforce development. Dr.
Renyi asked Ms. de Fries to talk about some initial big goals that would become part of a
plan. Ms. de Fries spoke of a focus on corporate sectors and work with employers to meet
their development needs. Examples were provided. Dr. Generals spoke of the future
workforce development direction being a paradigm shift on how the College works with
corporate partners. He sees the College as being a primary provider for career and
technical education. Ms. Horstmann asked for a timeline for developing actions. Ms de
Fries responded that she anticipates a plan to be ready by March.



(d) Digital Video Production A.A.S. Academic Audit

Ms. McDonnell provided an overview of the Audit. The two recommendations focus on
the need to develop a retention plan and refine assessment practices. While the Program
faculty are engaged in the assessment process and have made improvements to teaching
and learning in each Program Learning Outcome, it is recommended that the assessment
design should be redirected to use assignments with unique rubrics in order to assess each
outcome. This will enable faculty to identify where specific deficiencies exist. In
answering a question about first semester program requirements, Mr. Spielberg stated
that the program’s math requirement should be reviewed to determine the most
appropriate math course requirement. He also suggested that with the direction of Guided
Pathways and intentional advising, he anticipates that students will be better directed
regarding which courses to take.

Dr. Renyi asked that future audits include information on job opportunities including the
source and numbers.

Action: The Student Outcomes Committee recommends that the Board of Trustees
accept the Audit with the provision of a one year follow-up report to the Committee.
The decision to renew the Program for five years will take place after the approval
by the Committee of the follow-up report.

(e) Art and Design A.A. Academic Audit

Ms. McDonnell provided an overview of the Program, audit findings and
recommendations. She highlighted that assessment results have been used to improve the
Program. While all Program Level Outcomes assessed met the benchmark, faculty
members need to discuss assessment measures to determine if they reflect desired level of
competence or whether these levels should be more ambitious. This assessment-related
recommendation also states that faculty should discuss a variety of direct and indirect
measures. Dr. Renyi asked if the students who do not transfer have usable skills. Dr.
lepson responded that some students only take graphics and design courses which
provide them with tangible skills including having a portfolio. Dr. Hirsch commended the
faculty for their work on developing and providing an exemplary program at the College.

Action: The Student Outcomes Committee recommends that the Board of Trustees
accept the Audit and renew the Program for five years.

(F) Dashboard

Dr. Renyi reviewed the revised Dashboard. She pointed out that the Dashboard is now
about looking at the outcomes of the entire college. It goes beyond student success
metrics and now includes workforce development, community relations, facilities, and
finance measures.



(g) Middle States

Dr. Gay reviewed the Middle States Progress Update handout.

(h) New Business

Dr. Hirsch provided information on the Nursing Program students’ performance on the
National Council Licensure Examination for Registered Nurses (NCLEX). The Nursing
Program has been on provisional status for the last two years due to not meeting the pass
rate threshold (80%). The pass rate for the students taking the NCLEX in 2015 is
83.16%); therefore, the Nursing Program is officially off provisional status.

Dr. Hirsch also reported that the Commission on Accreditation for Respiratory Care
(CoARC) has recertified that the College’s Respiratory Program has met or exceeded all
currently set thresholds for success on each of the required outcome measures specified
by the Accreditation Standards and COARC Accreditation Policies and Procedures.

(3)  Next Meeting
The next meeting of the Student Outcomes Committee of the Board is scheduled for
February 4, 2016 at 1:30 p.m. in conference room M2-34.
Attachments:

Minutes of October 1, 2015
Strategic Initiatives — Summary from Cabinet Retreat (August 11, 2015)

Digital Video Production A.A.S. Academic Audit
Art and Design A.A.
Draft Dashboard

Middle States Progress Update
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INTRODUCTION

The team offers its sincere appreciation to Community College of Philadelphia (CCP) for
hosting this small team visit. The team notes that considerable effort went into the
production of the monitoring report and we thank the members of the CCP community
for their honesty, openness and commitment to the processes of self-appraisal and self-
improvement.

The team reminds the institution that, in accordance with federal regulations, Community
College of Philadelphia must have its accreditation reaffirmed within two calendar years
of the date when its warning was first issued (i.e., no later than June 2016). MSCHE sets
the dates for reports and institutional visits to accommodate federal regulations, and to
allow time for institutional due process and for the deliberation of peer evaluators,
appropriate Committees and the full Commission.

REASONS FOR THE VISIT

Community College of Philadelphia hosted its decennial evaluation visit in spring 2014.
On June 26, 2014, the Commission acted as follows:

To warn the institution that its accreditation may be in jeopardy because of
insufficient evidence that the institution is currently in compliance with Standard
14 (Assessment of Student Learning). To note that the institution remains
accredited while on warning. To request a monitoring report, due March 1, 2015,
documenting that the institution has achieved and can sustain compliance with
Standard 14, including but not limited to (1) implementation of a documented and
sustained assessment process, in all programs, that uses multiple measures of
sufficient quality to provide direct evidence of student achievement of key
learning outcomes; (2) steps taken to promote a culture of assessment, including
evidence of support and collaboration among faculty and administration in
assessing student learning and responding to assessment results; and (3) evidence
that student learning assessment information is shared and discussed with
appropriate constituents and is used to improve teaching and learning (Standard
14). To direct a prompt liaison guidance visit to discuss the Commission's
expectations. A small team visit will follow submission of the monitoring report.
The due date for the next Periodic Review Report will be established when
accreditation is reaffirmed.

Community College of Philadelphia hosted a small team visit on March 31 — April 1,
2015. The Committee on Follow-Up and the full Commission reviewed the institution’s
monitoring report, the small team report and the institution’s response to the small team
report. On June 25, 2015, the Commission acted as follows:



To accept the monitoring report and to note the visit by the Commission's
representatives. To continue to warn the institution that its accreditation may be in
jeopardy because of insufficient evidence that it is in compliance with Standard
14 (Assessment of Student Learning). To note that the institution remains
accredited while on warning. To request a monitoring report, due December 1,
2015, documenting evidence that the institution has achieved and can sustain
compliance with Standard 14 (Assessment of Student Learning). To request that
the monitoring report include, but not be limited to, documentation of an
implemented, organized, systematic, and sustainable process to assess the
achievement of student learning goals in all programs that (1) uses multiple
measures of sufficient quality to provide direct evidence of student achievement
of key learning outcomes and (2) provides clear evidence that student learning
assessment information is used to improve teaching and learning (Standard 14). A
small team visit will follow submission of the monitoring report. The due date for
the next Periodic Review Report will be established when accreditation is
reaffirmed.

CONTACTS DURING THE VISIT
During the visit, the team met with a number of individuals and groups, including:
e President Dr. Donald Generals

e Meeting with Vice Presidents:
Dr. Samuel Hirsch, Vice President, Academic and Student Success
Dr. Judith Gay, Vice President for Strategic Initiatives and Chief of Staff
Ms. Carol de Fries, Vice President for Workforce and Economic Innovation

e Meeting with Deans, Department Chairs, Faculty and Senior Staff:
Ms. Krishna Dunston, Director of Assessment and Evaluation
Ms. Christine McDonnell, Coordinator of Assessment
Dr. Amy Birge, Coordinator of Curriculum Development and Associate Professor,
English
Dr. Dawn Sinnott, Director of Institutional Research, Adjunct Faculty,
Psychology
Curriculum Assessment Team (CAT)
Mr. Jeffrey Markovitz, Assistant Professor, English
Dr. Kristy Shuda-McGuire, Assistant Professor, Biology
Dr. Connie Watson, Director of Faculty Center for Teaching and Learning and
Assistant Professor, Psychology
Ms. Deidre Garrity-Benjamin, Assistant Professor, Social Science and
Coordinator of Geographic Information Systems
Dr. Faye Allard, Assistant Professor, Social Science
Dr. Sharon Thompson, Associate Vice President, Strategic Initiatives
Mr. Richard Saxton, Department Head, Business Administration and Assistant
Professor, Automotive Technology



Mr. Christopher DiCapua, Associate Professor, Foreign Languages

Dr. Barbara McLaughlin, Department Head and Professor of Nursing

Dr. Mary Anne Celenza, Dean, Math, Science and Health Careers

Ms. Dawn Janich, Assistant Professor, Biology

Dr. Chae Sweet, Dean, Liberal Studies

Dr. Pam Carter, Dean, Business and Technology

Mr. Mansour Farhat, Assistant Professor, Business Administration

Mr. Craig Nelson, Assistant Professor, Computer Technologies

Mr. Osvil Acosta-Morales, Associate Professor and Department Chair, History,
Philosophy and Religious Studies

Ms. Deborah Rossi, Department Head, Allied Health and Professor, Medical
Assisting

Dr. Kelly Connelly, Assistant Professor, English

Ms. Kathleen Harter, Associate Professor, Chemistry

Ms. Laureen Tavolaro-Ryley, Associate Professor, Nursing

Ms. Girija Nagaswami, Department Chair and Associate Professor, English



TEAM FINDINGS AND CONCLUSIONS
Standard 14 (Assessment of Student Learning)

The institution was asked to provide documentation of an implemented, organized,
systematic and sustainable process to assess the achievement of student learning goals in
all programs that:

e uses multiple measures of sufficient quality to provide direct evidence of student
achievement of key learning outcomes

= provides clear evidence that student learning assessment information is used to
improve teaching and learning.

In the team’s judgment, Community College of Philadelphia meets this standard.

Overall, it is clear that a culture of assessment has been developed at the Community
College of Philadelphia (CCP). The college has taken steps in this process by fulfilling
the fundamental elements described in the Characteristics of Excellence for Standard 14.
The team commends the college for creating this change of culture. From meetings with
Deans, Chairs and faculty it was clear that the culture of assessment is beginning to
provide evidence to the faculty, which they find beneficial. It is critically important that
the institution continue to focus on moving this culture forward and thereby continuously
improving the learning outcomes, curriculum maps, metrics and the assessment process
itself to develop a more mature assessment process.

The institution has an established set of written learning outcomes for general education,
major programs and courses. Additionally, there are maps showing the interrelationship
between courses and programs. In reading the college’s monitoring report and materials
the team found many examples of well written and aligned learning outcomes. The team
had very positive meetings with faculty, Chairs and the Curriculum Assessment Team
(CAT). The team believes that the early adopters of assessment, the Curriculum
Assessment Team (CAT), are clearly eager to continue the development of the
assessment process. Developing a mature assessment process will require that faculty and
assessment leaders are given more professional development concerning Course Learning
Outcomes (CLOs), Program Learning Outcomes (PLOs) and mapping. This professional
development should come from both internal and external sources.

The institution has documented the process for evaluating learning outcomes in the
Manual for the Assessment of Student Learning Outcomes. The assessment procedures
describe a process by which departments are primarily responsible for identifying
methods of assessment, assessing student learning, reporting the percentage of students
that met the learning outcomes and the use of results to improve teaching and learning.
The departments are supported in part by the CAT members, and the Chairs and Deans
oversee the assessment process. The ongoing sustainability of this process needs to be



demonstrated because it is relatively new, but the process is being sustained currently.
Some aspects of the reporting requirements may be worth reviewing to remove
redundancies and to streamline processes. During interviews, it was clear that the faculty
have started to find the learning outcomes assessment data useful for improving their
teaching. This has resulted in a shift in thinking regarding the purpose of assessment.
This shift has planted a seed that will naturally grow to a continuously sustainable
assessment process. It will be important for the college to continue to nurture this early
excitement and continue to support its growth to ensure the sustainability of the
assessment process. With this in mind, it is suggested that the college establish more
clearly written roles for each group/individual involved in the assessment process.

In the teams review, some assessments conducted by academic departments at the
institution are accurate and meaningful in that they offer quality data appropriate for
action. Some other assessments may benefit from review and refinement. The importance
of what to measure, where to measure it, etc. were all issues discussed at various times
during interviews. Once again, what the team observed was the early development of a
strong assessment process at CCP. In order to continue the development and
sustainability of the process, further professional development for the CAT and others
will be of significant importance. CCP needs to learn how other community colleges are
handling these same types of issues for further development of the CCP assessment
process.

During interviews with the VPs and Deans, there were multiple examples of
improvements that have been made as well as planned improvements moving forward
(e.g., revamping the SharePoint pages and interconnecting with CANVAS). While there
is evidence of systematic improvements occurring of the assessment process itself, it is
recommended that the college more formally designate points in time when the
assessment of the assessment will occur, what kind of data will be collected and who will
be involved in this reflective improvement process.

CCP has been able to establish broad communication about the learning outcomes
process through the use of SharePoint. The documentation provided evidence that the
materials were publicly available for use by all college constituencies. During interviews,
there were multiple instances where the college personnel discussed accessing the
materials within and across their departments/divisions in order to obtain needed
information. In addition, it was noted that this access allowed for comparisons and
sharing of assessment practices across divisions.

Significant Accomplishments
e The team commends the college for bringing to fruition a cultural shift at the

institution, which demonstrates a strong commitment to the assessment of student
learning outcomes at all levels.



e The team commends the college for changes in structure and leadership to support
the success of the assessment process (e.g., CAT, combining Assessment and IR
offices).

Suggestion

e Itis suggested that the college more clearly delineate and define the roles played
by support mechanisms in the assessment process (CAT, coordinators, Chairs,
Deans, etc.).

Recommendations

» Itis strongly recommended that the college continue to focus on assessment of
student learning with a heavy focus on professional development (inside and
especially outside of the institution) so that continuous improvement of the
assessment process occurs and thus the process matures appropriately.

e The team recommends that the college establish written guidelines about how the
student learning process fits into institutional assessment and budgeting.

e The team recommends that the college establish a timeline and benchmarks for
assessing the effectiveness of the student learning assessment process.

e The team recommends that the college make intentional use of learning outcomes
assessment results to inform the new strategic plan.

CONCLUSION

The team again thanks everyone at Community College of Philadelphia for their
hospitality, time and dedication. The team reminds the institution that the information
contained in this report, along with the institutional response to these findings, will be
reviewed first by the Committee on Follow-Up and then by the full Commission. The
team hopes that the college community will be open to the findings contained in this
report, all of which are offered in the spirit of collaboration and peer review.



Middle States Report

Questions for Student Outcomes Committee of the Board

1. The Middle States team visit report of January, 2016 recommends "a heavy focus on
professional development (inside and especially outside of the institution) so that continuous
improvement of the assessment process occurs and thus the process matures appropriately.”
What role shall the Student Outcomes Committee of the Board play in this process? There are
probably budget implications for the "especially outside" recommendation. What actions
should the Board take to support this?

2. The team recommends "establish[ing] written guidelines about how the student learning
process fits into institutional assessment and budgeting." What is this committee's role and the
Board's role in accomplishing this?

3. "The team recommends that the college establish a timeline and benchmarks for assessing
the effectiveness of the student learning assessment process." What are the committee and
board's roles in supporting this?

4. "The team recommends that the college make intentional use of learning outcomes
assessment results to inform the new strategic plan." What should this committee and board
be doing differently to assure this?



The Movement Toward Pathways

Over the past several years, the concept of guided pathways has spread rapidly through community
colleges and four-year institutions in many states and districts. The guided pathways model is based on
coherent and easy-to-follow college-level programs of study that are aligned with requirements for
success in employment and at the next stage of education. Programs, support services, and
instructional approaches are redesigned and re-aligned to help students clarify their goals, choose and
enter pathways that will achieve those goals, stay on those pathways, and master knowledge and skills
that will enable them to advance in the labor market and successfully pursue further education.

The guided pathways model is built upon three important design principles. First, colleges’ program
redesigns must pay attention to the entire student experience, rather than to just one segment of it
(such as developmental education or the intake process). Second, a guided pathways redesign is not
the next in a long line of discrete reforms, but rather a framework or general model that helps unify a
variety of reform elements around the central goal of helping students choose, enter, and complete a
program of study aligned with students’ goals for employment and further education. Third, the redesign
process starts with student end goals for careers and further education in mind and “backward maps”
programs and supports to ensure that students are prepared to thrive in employment and education at
the next level.

Although the elements on which it is based are rooted in research, the overall guided pathways model
is still relatively new and has not been fully tested. Very encouraging preliminary evidence has emerged
from institutions that have implemented guided pathways practices at scale, including Florida State
University and Georgia State University, among four-year institutions, and the City Colleges of Chicago
and CUNY’s Guttman College, among community colleges. Large-scale efforts are now ongoing to
implement guided pathways at two- and four-year institutions in Tennessee, Indiana, and Georgia, and
at community colleges in Arkansas, Florida, Massachusetts, Michigan, New Jersey, Texas, and
Washington State. This work will, in a number of locations, be strongly connected to the AACC
Pathways Project.

Origins of Guided Pathways Reforms in Community Colleges

The Community College Research Center (CCRC) dates the beginning of organized reform designed to
improve community college outcomes to the beginning of this century, when policymakers and
educators began to question community colleges’ low completion rates. The first major initiative in this
movement was Achieving the Dream: Community Colleges Count (ATD), which started in 2004. ATD
was initially funded by the Lumina Foundation for Education but subsequently received support from
many other foundations. ATD established its focus on improving student completion, equity, and overall
community college performance and was the first initiative to emphasize longitudinal tracking of
individual students. From the beginning, there were five principles underlying ATD:

(1) Secure leadership commitment.

(2) Use data to prioritize actions.

(3) Engage stakeholders.

(4) Implement, evaluate, and improve intervention strategies.



(5) Establish a culture of continuous improvement.

[Note: these principles recently have been updated and are reflected in ATD’s 2016 Institutional
Capacity Framework.]

In 2010, ATD became an independent non-profit organization, but the field learned several important
lessons from the first six years of the initiative, when ATD had functioned as a grant-funded activity.
First, despite the emphasis on comprehensive organizational change, most of the reforms initiated by
ATD colleges were relatively focused efforts involving relatively few students, and they were usually
directed at only a single segment of the student experience, primarily the intake system and
developmental education in particular. Second, while some of these focused reforms improved
outcomes for the participating students, the efforts in general were not large enough or sustained
enough to influence the overall performance of the institutions. Thus, while focused programs were
sometimes successful, they did not typically lead to improved outcomes for large numbers of students
(Rutschow et al., 2011).

The Bill & Melinda Gates Foundation became involved with ATD in 2009 through the Developmental
Education Initiative (DEI), in which 15 ATD colleges patrticipated. DEI was explicitly designed to identify
specific developmental education pilot reforms at ATD colleges that were improving student outcomes,
and to scale those reforms throughout the developmental education population. In general, colleges
were unable to achieve wide-scale implementation of their chosen programs within the three-year
timeframe, suggesting that the pilot-to-scale strategy is not an effective approach to reform (Quint et al.,
2013*). The DEI programs also tended to be implemented in isolation from college-level programs and
the broader set of support services within colleges.

During the latter half of the 2000s, a growing volume of research by CCRC and others established
additional knowledge and insights that formed the foundation for further advances in policy and
practice. These advances occurred in three broad areas. First, the field began to draw insights from
behavioral economics to argue that the community college environment was too complex and confusing
for students, suggesting that college-level programs needed to be simplified and made more coherent.
The implications of behavioral economics research for community college practice was formally
articulated in a BMGF-funded CCRC paper, The Shapeless River (Scott-Clayton, 2011*). Second,
CCRC and others produced research showing that students who gained early momentum (by passing
the gateway courses in a program of study in their first year of college) were much more likely to
graduate than those who took more time to enter a program (Attewell, Heil, & Reisel, 2011; Jenkins &
Cho, 2012%).

Third, research by CCRC and others on developmental education concluded that developmental
assessments did not accurately identify students’ needs, and traditional developmental coursework did
not help underprepared students succeed at higher rates, while accelerated and contextualized
coursework held more promise (e. g., Bailey, 2009; Edgecombe, 2011*; Jenkins et al., 2010; Perin,
2011*; Scott-Clayton, 2012*; Zeidenberg, Cho, & Jenkins, 2010*). These findings provided the impetus
for the development and wide-scale adoption of “co-requisite” models, which place many more students
into college-level courses while providing them with the support they need to succeed in those courses.
The broader implications of the ATD and DEI experience and related research was that developmental
education should not be conceptualized as a separate activity, but rather should be designed into a
broader model as part of an on-ramp to college level programs of study. This became a fundamental
element of more comprehensive models.

The ATD and DEI experiences, together with the insights beginning to emerge from the research
discussed above, contributed to the conceptual foundation of the Bill & Melinda Gates-funded



Completion by Design (CBD) initiative, which began in 2011. CBD was based on the following
principles:

(1) Accelerate entry into coherent programs of study.

(2) Minimize the time required to get college-ready.

(3) Ensure that students know the requirements to succeed.

(4) Customize and contextualize instruction.

(5) Integrate student supports with instruction.

(6) Continually monitor student progress and proactively provide feedback.
(7) Reward behaviors that contribute to completion.

(8) Leverage technology to improve learning and program delivery.

Most of the components of the guided pathways model as understood today were incorporated into
these eight principles. At the time, these elements represented a new and ambitious agenda, unfamiliar
to participating colleges and even to some extent to the program organizers and technical assistance
providers. As a result, participating colleges were allowed to exercise a great deal of flexibility in the
implementation of these principles. In practice, each college chose to implement the subset of
principles that most appealed to that institution, resulting in wide variation in the implementation of the
CBD “model.”

While not ideal in terms of evaluating a well-defined model, CBD'’s variety in implementation did provide
CCRC with the opportunity to observe the implications of different combinations of these elements.
Their resulting report to BMGF (Jenkins & Ran, 2015*) suggested that the most successful colleges
used the college-level program of study as a central organizing point for college reforms. At the same
time, the experience with CBD and associated insights led to the solidification and elaboration of the
guided pathways model that is articulated in CCRC’s book, Redesigning America’s Community
Colleges (Bailey, Jaggars, & Jenkins, 2015%).

In addition, CBD created the conditions that allowed participating colleges such as Miami Dade
College, Davidson County Community College (NC), Lorain County Community College (OH), and
Sinclair Community College (OH) to become leaders or emerging leaders in the guided pathways
movement. The initiative also trained a cadre of administrators and change management experts who
are now engaged in the Bill & Melinda Gates Foundation’s recent pathways-focused investment—the
Pathways Project organized by AACC. Other institutions emerging as leaders in the guided pathways
movement, such as the 2- and 4-year institutions under the Tennessee Board of Regents and the City
Colleges of Chicago, were directly inspired and influenced by the CBD experience.

The guided pathways model is based on research suggesting that community colleges and broad-
access four-year institutions are currently operating under a “cafeteria” model that was appropriate to
their primary mission in the 1960s, 70s, 80s, and 90s, which was to dramatically expand access to
higher education—a mission they fulfilled beyond expectation. However, cafeteria colleges are not well
designed to address the need of today’s students, who want to enter and complete programs that
confer economically valuable certificates and degrees as quickly and efficiently as possible. At cafeteria
colleges, the best pathways that students can take into and through programs of study and to their
career or further-education end goals are not clear. There are too many choices, programs lack
educational coherence, and students’ progress is not monitored.

Research on organizational effectiveness from within and outside education strongly indicates that to
substantially improve student completion and learning, discrete innovations—even when they are
implemented at scale—are not sufficient; rather, colleges need to redesign programs and support
services comprehensively and at scale to support student progression and learning. A small but
growing number of community colleges and four-year institutions across the country are beginning to



see substantial gains in student outcomes by redesigning programs and services to improve the
student experience along four dimensions: (1) create clear curricular pathways to employment and
further education, (2) help students get on a path, (3) keep students on a path, and (4) ensure that
students are learning along their path.

In summary, this series of important initiatives and accompanying research has yielded crucial insights
that have helped form the foundation of the pathways movement. Now comes the next generation of
guided pathways reforms, which will help to deepen knowledge about the efficacy of the model, build
the capacity of the community college field for designing and implementing large-scale change, and
identify effective strategies for maximizing colleges’ impacts on student learning and success.
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INSTITUTION: Community College of Philadelphia

Report date: 1/13/2016

AACC Pathways Project

Early Momentum KPIs. Number and Percentage of FTEIC Students* Earned 6 or 12 or More Credential-Bearing Credits
During the First Term; Earned 15, 24, 30+ credits in year 1

Fall 2010:
N %
Total FTEIC Students* 4069 100%
Earned 6+ college credits in 1* term 784 19.3%
Earned 12+ college credits in 1* term 244 6.0%
Earned 15+ college credits in year 1 579 14.2%
Earned 24+ college credits in year 1 164 4.0%
Earned 30+ college credits in year 1 64 1.6%

Fall 2011:
N %
4141 100%

794 19.2%

236 5.7%

556 13.4%

124 3.0%
72 1.7%

Fall 2012:
N %
4101 100%

947 23.1%

217 5.3%

609 14.9%

168 4.1%
56 1.4%

Fall 2013:
N %
4247 100%

935 22.0%

230 5.4%

652 15.4%

120 2.8%
61 1.4%

Fall 2014:
N %
4288 100%

913 21.3%

223 5.2%

620 14.5%

141 3.3%
66 1.5%

*FTEIC Students: Students who enrolled for the first time in postsecondary education (no previous college credits or degrees) in at least one credit

course (developmental or college-level, but excluding non-credit offerings) at your college during the given fall term. Students who were “dually

enrolled” at your college and in high school previously and in the given term should be excluded.
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AACC Pathways Project

INSTITUTION: Community College of Philadelphia
Report date: 1/13/2016

Persistence and Completion KPIs. Number and Percentage of FTEIC* Students Completed College Math and English in
Year 1; Persisted from Term 1 to Term 2; and Attempted and Completed College Credits in Year 1

Fall 2010: Fall 2011: Fall 2012: Fall 2013: Fall 2014:
N % N % N % N % N %
Total FTEIC Students* 4069 100% 4141 100% 4101 100% 4247 100% 4288 100%
Gateway math and English completion
Completed college math in year 1 997 24.5% 1065 25.7% 1143 27.9% 1254 29.5% 1289 30.1%
Completed college English in year 1 1499 36.8% 1453 35.1% 1413 34.5% 1509 35.5% 1628 38.0%
Completed both college math and
English in year 1 614 15.1% 640 15.5% 648 15.8% 745 17.5% 849 19.8%
Persistence
Persisted from term 1 to term 2 3026 74.4% 2978 71.9% 2858 69.7% 2948 69.4% 3089 72.0%

College course completion
Total College Credits Completed
Total College Credits Attempted 33946

29157 85.9% 28752 85.7% 28415 85.4% 27866 84.1% 27908 83.0%
33541 33277 33122 33635

*FTEIC Students: Students who enrolled for the first time in postsecondary education (no previous college credits or degrees) in at least one credit
course (developmental or college-level, but excluding non-credit offerings) at your college during the given fall term. Students who were “dually

enrolled” at your college and in high school previously and in the given term should be excluded.
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AACC Pathways Project

INSTITUTION: Community College of Philadelphia
Report date: 1/13/2016

Student Demographics

Total FTEIC Students*
College-ready
Referred to dev ed in 1 subject
Referred to dev ed in 2 subjects
Referred to dev ed in 3 subjects
Females
Traditional college age
Full-time

Fall 2010: Fall 2011: Fall 2012: Fall 2013: Fall 2014:
N % N % N % N % N %
4069 100% 4141 100% 4101 100% 4247 100% 4288 100%
902 22.2% 924 22.3% 967 23.6% 1018 24.0% 1015 23.7%
852 20.9% 973 23.5% 1032 25.2% 1054 24.8% 1066 24.9%
1107 27.2% 1275 30.8% 1218 29.7% 1234 29.1% 1190 27.8%
1208 29.7% 969 23.4% 884 21.6% 941 22.2% 1017 23.7%

2373 58.3% 2383 57.5% 2300 56.1% 2384 56.1% 2437 56.8%
1939 47.7% 1854 44.8% 1793 43.7% 1884 44.4% 1892 44.1%
1783 43.8% 1485 35.9% 1411 34.4% 1362 32.1% 1346 31.4%

*FTEIC Students: Students who enrolled for the first time in postsecondary education (no previous college credits or degrees) in at least one credit
course (developmental or college-level, but excluding non-credit offerings) at your college during the given fall term. Students who were “dually
enrolled” at your college and in high school previously and in the given term should be excluded.

Definitions
Demographic indicator
College-ready

Referred to dev ed in 1 subject

Referred to dev ed in 2 subjects

Referred to dev ed in 3 subjects
Females

Traditional college age

Full-time

Definition

Number and % of fall cohort students who were referred to no developmental education

Number and % of fall cohort students who were referred to developmental education in only 1 subject area
(Math, writing, or reading)

Number and % of fall cohort students who were referred to developmental education in 2 subject areas (Math,
writing, or reading)

Number and % of fall cohort students who were referred to developmental education in 3 subject areas (Math,
writing, and reading)

Number and % of fall cohort students who were female

Number and % of fall cohort students who were 19 years of age or younger in their first term at the college
Number and % of fall cohort students who were full-time (enrolled in at least 12 semester credit hours) in the
first term



COMMUNITY COLLEGE OF PHILADELPHIA
AACC Pathways Project Institute #1

Initial Action Plan

Guiding Insights (based on College data)

e Failure to complete required English and math courses in the first year.

e Delays in taking required math courses.

e Low college-ready percentage.

e The longer students spend in developmental education, which delays their
academic progress, the less likely they are to persist and/or to enroll in an
academic program.

e Lack of degree completion.

Steps Taken to Launch Next Phase of Transformational Change

e Reorganization of College key functional areas.

e Incremental improvements in specific programs.

e Changes in institutional culture and attitude.

e Established culture of assessment.

e Achieving the Dream leader college status.

« Infusion of technology tools and infrastructure to support student success efforts.

e Initiated necessary support service enhancements, e.g., redesigning advising
model.

e Executive leadership and Board support.

Role of Board

e Support of policy changes and implementation.
» |dentify financial resources and support of financial realignments.
e Promote public support of Guided Pathways direction.



Pathways Project

Initial Action Planning and Next Steps

Priority Goal(s) Activities Responsible Timeline RESOUICES Potential Issues or
Tasks Person(s) Concerns
Identify the top priorities for Based on these | Listthe steps | Who will assume |Implement | Formative | What resources (time, | What challenges do
next steps in the work priorities, name | required to leadership date evaluation | people, facilities, and you anticipate?
specific desired | accomplish responsibility? date money) need to be
student outcome | these priorities allocated/reallocated?
1. Identify Program Clusters Designed * Align * Vice President | Initiate Sept. * Dedicated staff time
program clusters | programs into | for Academic April 2016 » Marketing staff
with identified clusters and Student 2016
feeder programs | ¢ Identify Success Completed
programs * Deans June 2016
needing « Department
alignment Heads
2. Redesign intake / Transform » Convene Heads of: Initiate Sept. Committed time for » Redefining staff roles
onboarding process. intake / work teams  Counseling April 2017 Staff / Faculty * Possible
onboarding * Map « Advising 2016 reorganization
process for new | processes * Assessment « Realign policies and
students from * Test Center Implement procedures
pre-application assumptions * Enroliment March * Realign resources
to enrollment « Implement Management 2017
changes
3. Academic program All academic * Develop « Deans Initiate April * Deans
mapping programs will template for » Department April 2018 * Department Heads
have an program Heads 2016 * Faculty
articulated map | mapping « Faculty Implement » Marketing staff
* Map out Program Sept.
programs Leaders 2017

February 2016




Priori Activities Responsible " Potential Issues or
riority Goal(s) Timeline Resources
Tasks Person(s) Concerns
Identify the top priorities for Based on these | Listthe steps | Who will assume |Implement | Formative | What resources (time, | What challenges do
next steps in the work priorities, name | required to leadership date evaluation | people, facilities, and you anticipate?
specific desired | accomplish responsibility? date money) need to be
student outcome | these priorities allocated / reallocated?
4. Redesign developmental Accelerate * Develop Department Initiate August Faculty dedicated time
education approach. developmental strategies heads of: April 2017
education » Assess  Foundational 2016 through
students into strategies Math May
credit-bearing * Scale  Foundational 2018
. . Test
programs of strategies English Sept
study » Faculty 2056. and
Program
Leaders June
2017
Implement
Fall 2017
5. Develop communication Improve * Develop « Vice President | Initiate August « Staff / Faculty time
and marketing strategies. information internal website | for Academic May 2017
sharing and * Identify lead and Student 2016 « Ensuring
communication | facilitators Success prioritization
« Changes to
Ezlonlignea\(vebsute » Marketing and
marketing communication
communication | staff
plan

February 2016




Workforce and Economic Innovation (WEI)
Student Outcomes Committee Report

2/23/16

Create focused competencies and programs around strategic industry clusters that are reflective
of the region’s current growth industries, or those industries that are identified as strategic
priorities of the State, City and region; Current focus areas:

» Advanced Manufacturing, Energy & Construction Trades
= Program Development with Welding, CNC, Industrial Maintenance;
Partnership with School District of Philadelphia Ben Franklin High School’s
Center for Advanced Manufacturing and Engineering; JOIN Pre-Planning
Grant;
= Green HVAC jobs with ECA — Preliminary stages; in line with Council
President Clarke’s Green Jobs Plan; evaluating job market in this field.
> Health, Wellness, Education
= Certified Nursing Assistant (CNA) — State approved our application on
2/4/16 and our first class began on 2/22/16 with 7 PHA clients; our
second class will be open enrollment and begin in April;
= Dental Assisting — We started our first class of this new program in Spring
2016 with 15 students, 13 remain enrolled;
=  CommunityWins Grant — Proposed expansion of CDA program in the
Promise Zone and South Philadelphia; expansion from 6 to 9 credits and
adaptation to online hybrid course (PA Early Learning Keys To Quality
mini-grant); business improvement clinic for up to 10 daycare centers to
assist with growth plan for new slots created by City and to improve
quality.
» Technology
=  Bootcamps for java, and cybersecurity to be developed with Division of
Business & Technology;
= Comcast — Met with senior corporate executives from the Talent
Acquisition group; interest in corporate college and potential for
Customer Service and Call Center Training; also interested in specific
activities that align with their Employee Resource Group (ERGs) including
an initiative to hire 10,000 Veterans.
» Small Business and Entrepreneurship
= Expansion of Offerings with the Center for Small Business Center via the
City of Philadelphia Business Technical Assistance Program (BTAP) Grant;
$50,000 grant to enhance entrepreneurs in the following three target
areas aligned with administration priorities: child care centers, food



entrepreneurs, and young men of color; mentoring, workshops and
trainings offered at all regional centers and Main Campus;

=  Small Business Student Innovation Center Award and grant proposal for
Community Foundation Grant for supplemental instruction and
mentoring;

= 10KSB pre-program and minilOKSB for non-cohort businesses to be
developed.

Serve as a premier provider of career and technical training programs to critical target
populations that that help uplift those with limited employability options, and/or are
repositioning their skill sets due to dislocation (Returning Citizens, ESL/DACE populations,
Opportunity Youth, Dislocated workers, PHA, Wanamaker Scholars, etc.), or repositioning
themselves professionally.

Pursue grant opportunities that link WEI to important initiatives within the State,
region and City, while allowing CCP to develop important programs that have
broader appeal. In the last four months, WEI has submitted 8 separate grant
applications to date.

> Workforce Innovation Fund (WIF) / MicroCredentials - $670,000 awarded to

Philadelphia from the Commonwealth of Pennsylvania for this four year program
to pilot the use of micro-credentials among residents with barriers to
employment. ($500,000 to CCP and $170,000 to Philadelphia Works) This project
will test whether the use of micro-credentials for populations who have
struggled with persistence and academic achievement, might improve outcomes
of pursuing further post-secondary education and/or meaningful employment
along a career pathway. CCP will target the College’s Adult Basic Education, ESL
and GED program, the developmental education program, and the Ex-offender
program populations for this grant. All participants will receive the three basic
work-ready micro-credentials in Phase I: Computer Literacy (may test out of this
if already computer proficient), 21st Century Workplace Essentials, and 21st
Century Core Communication Skills. Participants will then move into a three-
hour Orientation to Careers, a venue for exploring the various career options
prior to committing to a particular training path. Following the initial workplace
skills micro-credentials, participants will move into the career area of interest,
including new and existing certificate programs within Corporate Solutions.

» TechHire — A $100 million national grant competition available through the U.S.

Department of Labor to support innovative approaches to moving lower skilled
workers on the fastest paths to well-paying information technology and high
growth jobs in industries like healthcare, advanced manufacturing, financial
services, and other in-demand sectors. The City of Philadelphia and the City of
Pittsburgh are preparing a joint proposal focused on information technology. The



College proposed developing two 20-22 week boot camps: junior java developer
and cyber security in the first year based on alignment with Business &
Technology offerings; five boot camps serving 12 individuals each will be run
over a 2.5 year period for a total of 60 trained individuals. The proposal includes
articulation of CCP’s bootcamps for credit and review for credit of other
Philadelphia bootcamp partners. The current total is approximately $275,000
over a 4 year period. The grant is being coordinated by Philadelphia Works.

Recognized as the leading provider of workforce and economic development solutions and
corporate training in the City of Philadelphia by State, City, Corporate and Civic Leaders;

>

YV V VYV

Series of Meetings with new City Administration leaders and City Council
members:
= Briefing with Otis Hackney, Chief Education Officer; Upcoming Briefing
with Director of Commerce Harold Epps; Hosted Anne Gemmel, Director
of Pre-K, at the Chamber’s Mayoral Luncheon;
= New City Council Member briefing hosted by Councilwoman Jannie
Blackwell (Council members: Helen Gym, Alan Domb, Al Taubenberger,
Derek Green, Cherelle Parker);
VP active member of the Talent Pipeline Initiative of the Chamber;
Sponsor of Chamber’s Roadmap for Growth in May on Workforce Development;
Consistent WEI and CCP Senior Leadership representation at major events;
Established Advanced Manufacturing Partnership Advisory Committee with
representation from several major manufacturing companies in the Philadelphia
region.



Employer Activity

WEI works with employers directly through its Corporate College, contract trainings, and
through WEDNet PA. To date, WEI has worked with 42 unique clients, of which 11 are new. Last
year, we worked with 45 unique clients. We have already reached 93% of last year’s activity
with 4 months left in the year. See attached list of 2015/16 clients.

Contract Training

National Park Service Northeast Regional Office (NERO) - National Park Service is a
bureau of the U.S. Department of the Interior. The Philadelphia regional office
requested training with the purpose of providing newly promoted managers and high
potential employees with several core leadership development needs that align with
NPS’ knowledge, skills and abilities expectation for managers. NPS requested a
behavioral assessment for their employees as part of the Business Leadership course
(the first course in the training program). Training started on February 23" 2016 and is
expected to end in early July. The expected revenue from this training program is
$22,000.

Penn Medicine is one of the world's leading academic medical centers, dedicated to the
related missions of medical education, biomedical research, and excellence in patient
care. It consists of the Raymond and Ruth Perelman School of Medicine at the University
of Pennsylvania (founded in 1765 as the nation's first medical school) and the University
of Pennsylvania Health System, which together form a $4.3 billion enterprise. They are
the largest private sector employer in Philadelphia with just over 24,000 employees. Our
division completed a Business Writing Training for 20 staff in October 2015. This was a
supplement to one of Penn Medicine’s existing internal training program for its Patient
Account Representative Academy. UPHS has asked us to run a 2" class, and has said it is
a good supplement to its program. The two trainings generated $9000 in revenue. The
Patient Account Representative program is scheduled to run at least three to four times
a year due to the high turnover in their call center positions, so there is potential for
additional revenue from this one class.

Maternity Care Coalition (MCC), founded in 1980, is a nonprofit organization with the
mission to improve maternal and child health and well-being through the use of
research, public policy initiatives and direct health services for families. MCC has
assisted more than 100,000 families throughout Southeastern Pennsylvania since its
founding, focusing particularly on neighborhoods with high rates of poverty, infant
mortality, health disparities, and changing immigration patterns. Our first training with
MCC in the January focused on Business Writing for 25 employees. Based on the success
of this first training, MCC has requested a 2" Business Writing training class. Training is
scheduled to start on March 18" and training will be delivered over the course of two-
days for 12-hours. Revenue from both trainings is $9000.



e Scheerer Bearing is a third-generation, family-owned business, based in Willow Grove
that produces and carries a full line of ball and roller bearings. They have approximately
200 employees. They are a WEDnetPA Client, receiving business communication training
for Sheerer’s large ESL staff contingent. The training was held in October and had 18
participants. We are running Team Building Training for a minimum of 11 participants.
Revenue generated for these two training courses is $10,000.

e American Association of Cancer Research (AACR), founded in 1907, is a non-profit
organization working toward the prevention and cure of cancer by promoting research,
education, communication, and collaboration. The AACR is the oldest and largest
scientific organization in the world focused on every aspect of high-quality, innovative
cancer research. AACR has close to 200 employees, and requested training for their
supervisors and administrative assistants in response to growing concerns about the
team culture and a lack of professionalism when interacting with high profile donors
and executives. AACR supervisor's participated in The Professional Supervisor training
and administrative assistants participated in Skills for the Administrative Assistant. The
revenue generated from these two trainings is $6,250.

Pending Training Opportunities

e Mastery Charter School, Simon Gratz Campus- WEI is working with Mastery on the
development of a Parent Leadership Training program. The primary purpose of this
Parent Leadership Program is to help parents examine their school’s external
environment and take a personal inventory to determine how the parents could make
meaningful, empowered choices to have an immediate impact on the school’s outcomes
and parent involvement. (Update: This contract was signed on 3/3/16.)

e Barnes Foundation- The Barnes Foundation is seeking Basic and Intermediate Microsoft
Excel training. We are awaiting further details on number of employees and timeline.

Corporate College

Corporate College provides employers with the ability to deliver credit courses that lead to
an Associate’s degree or credit-based certificate for their employees either on-site, or via
mainstream classes. CCP has 308 enrolled students through the program in the 2016 Spring
Semester. Enrollment for the year to date is 766. Current clients who offer on-site classes:
Einstein Health System (38 enrolled, 7 online); Northeastern Hospital (28 enrolled, program
closing); Philadelphia Gas Works (12 enrolled); Horizon House (12 enrolled); Clients whose
employees are mainstreamed into existing courses on campus or at our regional centers:
University of Pennsylvania Health System (133 enrolled); UPS (53 enrolled); Independence
Blue Cross (15 enrolled), SEIU (6 enrolled); JEVS (2 enrolled).

This semester Corporate College reinvigorated its program with PGW, which did not run
classes in the summer and fall of 2015. Students are pursuing a Business degree and MGMT
121 is currently running on-site at the corporate headquarters. WEI staff have been meeting



with PGW to discuss ways to continue to grow this program for their employees;
particularly its field force of 1600 located throughout the City.

WEDNetPA

Established in 1999, the Commonwealth of Pennsylvania’s WEDnetPA grant, administered
through its Department of Community and Economic Development, is the primary delivery
system for Pennsylvania’s incumbent workforce training to employers. The program is
administered via 27 colleges through the state. The funding is targeted primarily to advanced
manufacturing and technology companies for essential skills and advanced technology training.
Companies may be reimbursed for internal training, third party training, or via partner training
with CCP. CCP receives an 8% administrative fee, plus we are capped at 35% of the training
potential.

Last year (2014-15), CCP received its highest review by the program’s administrator having
“exceeded standards” by invoicing 100% of its total allocation ($219,188), plus increasing its
allocation by 27%, an additional $59,593, while invoicing 100% of the increase on time. Total
for the year was $278,781 for 25 companies, and 38 contracts. Three companies took
advantage of partner training with CCP for a total of $52,782 (19%).

Funding for 2015-16 was held due to the state budget delay. The state contract for funding was
signed February 19", The uncertainty around the funding impacted many clients interest in
pursuing training either through CCP or third party vendors. Due to the condensed timeframe
to disperse funds, overall allocations were decreased for the year. CCP’s initial allocation for
this year is $186,285, with an additional allocation request of $29,000 (16% increase) recently
approved due to increased demand from employers. Nineteen companies, 76% of last year’s
total, have contracts against our new total allocation of $215,285. We currently have three
proposals out with employers for partner training that will exceed last year’s value should we
finalize these contract trainings. In addition, we anticipate additional overall allocation
increases, and related potential partner trainings, as we continue aggressive outreach to
eligible clients for the remainder of the year.

Funding for the State’s program was recently increased by DCED from $8 million to $12 million,
and we anticipate moving forward additional growth in our overall allocation once the
uncertainty from state budget delays is eliminated.



WEI Outcomes

2015/16 Revenue Target: | S

1,306,500.00

Net Revenue to Date: S (Gross: $1,353,549 - $338,287 Expenses)

1,011,526.00

% of Goal: 77% (66% of year complete)

Enrollments To Date: 2115 (Corporate College, Contract trainings, Open
Enrollment)

% of Goal: 62%* *State funding delays for CDA program and
WEDNetPA resulted in lower enrollments than
normal.

Unique Clients Served To | 42 93% of Last Year’s Number

Date:

# of Contract Trainings To | 37

Date:

Contract Training 511

Participant #s To Date:




List of Strategic Partners for Workforce and Economic Innovation*:

12.
13.
14.

15.
16.
17.
18.
19.
20.

City of Philadelphia — Mayor’s Office and Senior Administration including Mayor’s Office
of Education, Department of Commerce, Office of Policy and Planning; Managing
Director’s Office, Chief Administrative Officer

Greater Philadelphia Chamber of Commerce (includes Select Greater Philadelphia and
CEO Council for Growth), Hispanic Chamber of Commerce, African American Chamber of
Commerce, Asian Chamber of Commerce, Northeast Chamber of Commerce
Philadelphia Works

Industry Partnerships — Southeast Regional Advanced Materials Industry Partnership
(Philadelphia Works); Healthcare (1199C); Philadelphia Academies

School District of Philadelphia

Philadelphia Industrial Development Corporation (PIDC)

Pennsylvania Economy League

Urban League of Philadelphia

Urban Affairs Coalition

. SCORE Philadelphia
. Commonwealth of Pennsylvania senior administration including Labor & Industry,

Department of Community and Economic Development and its Partnership for Regional
Economic Performance (PREP)

Philadelphia Job Opportunity Investment Network

Local Initiatives Support Corporation

Delaware Valley Industrial Resource Center (DVIRC); Manufacturing Alliance of
Philadelphia (MAP); Mayor’s Advanced Manufacturing Taskforce

University City District; University City Science Center; Promise Zone Initiative
Collegiate Consortium

AACC, and PACC

Greater Philadelphia Talent Collaborative

University City Science Center

Philadelphia Society of Human Resources Management (SHRM)

* This list is not meant to be all inclusive; with each program there will be certain key partners
that play important and invaluable roles necessary for success.

Examples of Offerings that Speak to Employers’ Needs:

1.

Our Advanced Manufacturing Program has several components built into it that reflect
employers’ needs. First, we currently have several employers serving on our partnership
committee. We are working with three employers on the EDSI job skilldex process that
includes interviewing plant managers at each location to identify key skills necessary for
the job, which will then be matched to our curriculum. This process will help identify
those pieces of the curriculum that are essential, and areas where we will have gaps. In
addition, we have built a survey to be sent to the employer membership of DVIRC and
MAP to help gain a better understanding of areas where we need to invest and grow



within the program. Finally, because there are several existing partnership groups that
cover this area, we have agreed to use both the Southeast Regional Advanced Materials
Industry Partnership and the Philadelphia Academies/SDP manufacting advisory group
as vehicles for further programmatic feedback.

Green HVAC Technician — ECA has asked CCP to partner with them on the creation of
this program. ECA convened a meeting of 30 employers (mostly small HVAC businesses)
to discuss the program, and important elements of the curriculum, and the demand for
the jobs. Since then, CCP convened a meeting with Philadelphia Works to discuss labor
market data in this area, and overall market demand. Philadelphia Works will be pulling
data to determine if there are jobs in this particular field. The team will also pursue
pulling together larger employers to discuss their needs.

Certified Nursing Assistant (CNA) — The program includes a clinical agreement with
Cliveden Nursing and Rehabilitation Center. As part of the process to get them on board,
they met with CCP program development and coordination staff while the course was
being created, reviewed the curriculum, came on site to see the facility, and recently the
instructors and program coordinator met with them on-site at Cliveden. They have
expressed a desire to hire our students who pass the certification process. We are going
through the same process with St. Ignatius Nursing and Rehabilitation Center currently.
Workforce Innovation Fund/Micro-Credentials — The model for this program requires
employer feedback on what skills are essential to receive a “micro-credential” within
various fields. The joint grant with Philadelphia Works has Philadelphia Works taking the
lead on convening employer partners to provide the necessary feedback and validation.
We are just embarking on the start of this program. In addition, we have built into our
model a Career Exploration event exposing participants to the fundamentals of what a
job in each area entails. CCP will include employer participation in the Career
Exploration day, which will include site visits to nearby employers in each industry
sector.



Corporate Solutions Client List FY15-16

June 2015 - February 2016 (8 Months)

Company Name

WEDnet PA

Corporate
College

Contract
Training

AACR

Agusta Westland

Albert Einstein Medical Center

Boathouse Sports Inc.

Christoper Company LTD *

Collegiate Consortium

Converters Inc. *

David Michael and Co.

Dietz and Watson Inc.*

DIGSAU Architecture

Environmental Construction Services

==

Fleet Management

Global Submit

Honor Foods

Horizon House

Howard McCray Refrigerator Company™

Independence Blue Cross

JEVS Human Services

JRM and Associate, Inc. *

Maternity Care Coalition*

Mercy Health System

National Park Services*

Northeastern Hospital School of Nursing

Penn Medicine Academy

Pennoni

Philadelphia Gas Works

Philadelphia Housing Authority

[EEN

Philadelphia Water Department

Probes Unlimited

RCN Telecom Services*

RevZilla.com

RJ Metrics

Pl

SEIU

Scheerer Bearing

SouthEast Regional Key

Southwark Metal Manufacturing Company

Superfit Inc *

[ERN

Tonic Design Co.*

University of Pennsylvania Health System

USDOL

(BN

UPS

Windle Mechanical Solutions Inc.*

Total

22

11

11

Total Unique Clients (clients that do not
overlap programs)
Total Clients

* New Clients = 11

42
44

93%
85%

As Compared to Last Year Activity
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